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Gen er a l  m ar k in g  g u id an ce  

 All candidates must  receive the same t reatment . Exam iners must  mark the last  candidate 

in exact ly the same way as they mark the first . 

 Mark schemes should be applied posit ively. Candidates must  be rewarded for what  they 

have shown they can do rather than penalised for om issions.  

 Examiners should mark according to the mark scheme not  according to their percept ion of 

where the grade boundaries may lie.  

 All the marks on the mark scheme are designed to be awarded. Exam iners should always 

award full marks if deserved. Exam iners should also be prepared to award zero m arks if the 

candidate’s response is not  worthy of credit  according to the mark scheme. 

 When exam iners are in doubt  regarding the applicat ion of the mark scheme to a 

candidate’s response, the team  leader must  be consulted. 

 Crossed-out  work should be marked u n less  the candidate has replaced it  with an 

alternat ive response. 

How  t o  aw ar d  m ar k s 

Fin d in g  t h e r ig h t  lev el  

The first  stage is to decide which level the answer should be placed in. To do this, use a ‘best - fit ’ 

approach, deciding which level most  closely describes the quality of the answer. Answers can 

display characterist ics from  more than one level, and where this happens markers must  use their 

professional judgement  to decide which level is most  appropriate. 

 

Placin g  a m ar k  w i t h in  a  lev el   

After a level has been decided on, the next  stage is to decide on the mark within the level. The 

inst ruct ions below tell you how to reward responses within a level. However, where a level has 

specific guidance about  how to place an answer within a level, always follow that  guidance. 

 

Markers should be prepared to use the full range of marks available in a level and not  rest r ict  

marks to the m iddle. Markers should start  at  the m iddle of the level (or the upper-m iddle mark if 

there is an even number of m arks)  and then m ove the mark up or down to find the best  m ark. To 

do this, they should take into account  how far the answer meets the requirements of the level:   

 I f it  meets the requirements fully ,  markers should be prepared to award full marks within 

the level. The top mark in the level is used for answers that  are as good as can realist ically 

be expected within that  level 

 I f it  only barely  meets the requirements of the level, m arkers should consider awarding 

marks at  the bot tom of the level. The bot tom mark in the level is used for answers that  are 

the weakest  that  can be expected within that  level 

 The m iddle marks of the level are used for answers that  have a reasonable match to the 

descriptor. This m ight  represent  a balance between some characterist ics of the level that  

are fully met  and others that  are only barely met . 



   
 

Gen er ic Lev e l  Descr ip t o r s f o r  Paper  2  
 

Sect io n  A:  Qu est ion  1 ( a)  
 

Tar g et :   AO2  ( 1 0  m ar k s) :  Analyse and evaluate appropriate source material, primary and/ or 

contemporary to the period, within it s historical context . 
 

 

Lev el  
 

Mar k  
 

Descr ip t o r  

  

0 
 

No rewardable material 

 

1  
 

1 – 3  
 

  Dem onst rates surface level comprehension of the source material 

without  analysis, select ing som e material relevant  to the quest ion, but  

in the form  of direct  quotat ions or paraphrases. 
 

  Some relevant  contextual knowledge is included but  presented as 

informat ion rather than applied to the source m aterial.  
 

  Evaluat ion of the source material is assert ive with lit t le substant iat ion. 

The concept  of value m ay be addressed, but  by m aking stereotypical 

j udgements. 

 

2  
 

4 – 6  
 

  Dem onst rates som e understanding of the source m aterial and at tem pts 

analysis by select ing and summ arising informat ion and making 

inferences relevant  to the quest ion. 
 

  Contextual knowledge is added to informat ion from the source material,  

but  mainly to expand or confirm  mat ters of detail.  
 

  Evaluat ion of the source m aterial is related to the specified enquiry and 

with some substant iat ion for assert ions of value. The concept  of value is 

addressed mainly by not ing aspects of source provenance and som e 

judgements may be based on quest ionable assumpt ions. 

 

3  
 

7 – 1 0  
 

  Dem onst rates understanding of the source m aterial and shows som e 

analysis by select ing key points relevant  to the quest ion, explaining 

their m eaning and select ing m aterial to support  valid developed 
inferences. 

 

  Sufficient  knowledge of the historical context  is deployed to explain or 

support  inferences, as well as to expand or confirm  mat ters of detail.  
 

  Evaluat ion of the source m aterial is related to the specified enquiry and 

based on valid criteria although just ificat ion is not  fully substant iated. 

Explanat ion of value takes into account  relevant  considerat ions such as 

the nature or purpose of the source material or the posit ion of the 

author. 



   
 

Sect io n  A:  Qu est ion  1 ( b )  
 

Tar g et :   AO2  ( 1 5  m ar k s) :  Analyse and evaluate appropriate source material, primary and/ or 

contemporary to the period, within it s historical context . 
 

 

Lev el  
 

Mar k  
 

Descr ip t o r  

  

0 
 

No rewardable material 

 

1  
 

1 – 3  
 

  Dem onst rates surface level comprehension of the source material 

without  analysis, select ing som e material relevant  to the quest ion, but  

in the form  of direct  quotat ions or paraphrases. 
 

  Some relevant  contextual knowledge is included, but  presented as 

informat ion rather than applied to the source m aterial.  
 

  Evaluat ion of the source material is assert ive with lit t le support ing 

evidence. The concept  of reliabilit y may be addressed, but  by making 

stereotypical judgements. 

 

2  
 

4 – 7  
 

  Dem onst rates som e understanding of the source material and at tempts 

analysis, by select ing and sum marising informat ion and making 

inferences relevant  to the quest ion. 
 

  Contextual knowledge is added to informat ion from the source material 

but  mainly to expand, confirm  or challenge mat ters of detail.  
 

  Evaluat ion of the source m aterial is related to the specified enquiry but  

with lim ited support  for j udgement . The concept  of reliabilit y is 

addressed mainly by not ing aspects of source provenance and som e 

judgements may be based on quest ionable assumpt ions. 

 

3  
 

8 – 1 1  
 

  Dem onst rates understanding of the source m aterial and shows som e 

analysis by select ing key points relevant  to the quest ion, explaining 

their m eaning and select ing m aterial to support  valid developed 

inferences. 
 

  Detailed knowledge of the historical context  is deployed to explain or 

support  inferences as well as to expand, confirm  or challenge mat ters 

of detail.  
 

  Evaluat ion of the source m aterial is related to the specified enquiry and 

explanat ion of weight  takes into account  relevant  considerat ions such 

as nature or purpose of the source material or t he posit ion of the 

author. Judgem ents are based on valid criteria, with som e just ificat ion. 

 

4  
 

1 2 – 1 5  
 

  Analyses the source material,  interrogat ing the evidence to make 

reasoned inferences and to show a range of ways the material can be 

used, for example by dist inguishing between informat ion and claim  or 

opinion. 
 

  Deploys well- selected knowledge of the historical context , but  m ainly 

to illuminate or discuss the lim itat ions of what  can be gained from the 

content  of the source m aterial. Displays som e understanding of the 

need to interpret  source material in the context  of the values and 

concerns of the society from  which it  is drawn. 
 

  Evaluat ion of the source material uses valid criteria which are just ified 

and applied, although some of the evaluat ion may not  be fully 

substant iated. Evaluat ion takes into account  the weight  the evidence 

will bear as part  of com ing to a judgem ent . 



Sect io n  B  
 

Tar g et :   AO1  ( 2 5  m ar k s) :  Dem onst rate, organise and comm unicate knowledge 

and understanding to analyse and evaluate the key features related to the 

periods studied, m aking substant iated judgem ents and exploring 

concepts, as relevant , of cause, consequence, change, cont inuit y, 

sim ilarit y, difference and significance. 
 

 

Lev el  
 

Mar k  
 

Descr ip t o r  

  

0  
 

No rewardable material 

 

1  
 

1 – 6  
 

  Sim ple or generalised statements are m ade about  the topic. 
 

  Some accurate and relevant  knowledge is included, but  it  lacks range 

and depth and does not  direct ly address the quest ion. 
 

  The overall judgement  is m issing or asserted. 
 

  There is lit t le, if any, evidence of at tempts to st ructure the answer, and 

the answer overall lacks coherence and precision. 

 

2  
 

7 – 1 2  
 

  There is som e analysis of som e key features of the period relevant  to 

the quest ion, but  descript ive passages are included that  are not  clearly 

shown to relate to the focus of the quest ion. 
 

  Most ly accurate and relevant  knowledge is included, but  lacks range or 

depth and has only implicit  links to the dem ands and conceptual focus of 

the quest ion. 
 

  An overall judgement  is given but  with lim ited support  and the criteria 

for judgement  are left  implicit .  
 

  The answer shows som e at tempts at  organisat ion, but  most  of the 

answer is lacking in coherence, clarit y and precision. 

 

3  
 

1 3 – 1 8  
 

  There is som e analysis of, and at tem pt  to explain links between, the 

relevant  key features of the period and the quest ion, although some 

mainly descript ive passages may be included. 
 

  Most ly accurate and relevant  knowledge is included to demonst rate 

som e understanding of the dem ands and conceptual focus of the 

quest ion, but  m aterial lacks range or depth. 
 

  At tempts are m ade to establish criteria for judgement  and to relate the 

overall j udgement  to them, although with weak substant iat ion. 
 

  The answer shows som e organisat ion. The general t rend of the 

argument  is clear, but  parts of it  lack logic, coherence or precision. 

 

4  
 

1 9 – 2 5  
 

  Key issues relevant  to the quest ion are explored by an analysis of the 

relat ionships between key features of the period. 
 

  Sufficient  knowledge is deployed to dem onst rate understanding of the 

dem ands and conceptual focus of the quest ion and to meet  m ost  of it s 

dem ands. 
 

  Valid criteria by which the quest ion can be judged are established and 

applied in the process of com ing to a judgement . Although some of the 

evaluat ions may be only part ly substant iated, the overall j udgement  is 

supported. 
 

  The answer is generally well organised. The argument  is logical and is 

com m unicated with clarit y, although in a few places it  m ay lack 

coherence or precision. 

 



 

 

Sect ion  A:  I n d icat i v e con t en t  

Op t ion  1 C:  Ru ssia , 1 9 1 7 - 9 1 :   Fr om  Len in  t o  Yel t sin  

Quest ion I ndicat ive content  

1 a 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Answers will be credited according to their deployment  of material in relat ion to 

the qualit ies out lined in the generic mark scheme. 

The indicat ive content  below is not  prescript ive and candidates are not  required 

to include all the material which is indicated as relevant . Other relevant  material 

not  suggested below m ust  also be credited. 

Candidates are required to analyse the source and consider its value for an 

enquiry into the reasons for Lenin’s dism issal of the Const ituent  Assembly in 

January 1918. 

1.The value could be ident ified in terms of the following points of informat ion 

from  the source, and the inferences which could be drawn and supported from  

the source:  

 I t  suggests that  only a Soviet  governm ent  can achieve the aim s of the 

Revolut ion ( ‘Only class inst itut ions (such as the Soviets)  were capable of 

… laying the foundat ions of socialist  society’)  

 I t  implies that  the Const ituent  Assem bly represents the old, exploitat ive 

governm ent  of Russia ( ‘a step backwards’, ‘absolutely incompat ible with 

the aim  of achieving socialism ’)  

 I t  provides evidence that  the Soviets did not  cont rol the newly-elected 

Const ituent  Assem bly ( ‘The Party of Right  Socialist -Revolut ionaries 

obtained the m ajority in the Const ituent  Assem bly’) . 

2.The following points could be m ade about  the authorship, nature or purpose of 

the source and applied to ascribe value to informat ion and inferences:  

 The Draft  Decree was writ ten by Lenin who was responsible for the 

dissolut ion of the Const ituent  Assem bly 

 Lenin, as a key proponent  of Soviet  power, was in an excellent  positon to 

explain the reasons for the dissolut ion of the Const ituent  Assem bly that  

would have replaced the Soviets 

 The Draft  Decree represents the posit ion of the Bolshevik Party on the 

dissolut ion of the Const ituent  Assembly which was issued immediately 

after the event . 

3. Knowledge of histor ical context  should be deployed to support  and develop 

inferences and to confirm  the accuracy / usefulness   of informat ion.  Relevant  

points may include:  

 Lenin had no intent ion of sharing power with other socialist  groups but  

had allowed elect ions for a Const ituent  Assem bly to go ahead to prevent  a 

backlash 

 The Const ituent  Assembly posed a great  threat  to Lenin’s plans for Soviet  

governm ent , because it  represented a legit im ate government  which was 

not  cont rolled by the Bolsheviks 

 The Socialist  Revolut ionary party won 410 seats in the Const ituent  

Assem bly com pared to the 175 won by the Bolsheviks   

 When Lenin dissolved the Const ituent  Assem bly, he claim ed that  it  was 

not  legit im ate because it  represented bourgeois democracy whereas 

Soviet  governm ent  represented a higher stage of democracy. 

Other relevant  m aterial m ust  be credited. 

 

 

 

 



 

Quest ion I ndicat ive content  

1 b  

 

Answers will be credited according to their deployment  of material in relat ion to 

the qualit ies out lined in the generic mark scheme. 

 

The indicat ive content  below is not  prescript ive and candidates are not  required 

to include all the material which is indicated as relevant . Other relevant  material 

not  suggested below m ust  also be credited. 

 

Candidates are required to analyse and evaluate the source in relat ion to an 

enquiry into the impact  of Gorbachev's reduct ion of t radit ional cont rols in the late 

1980s. 

 

1.The following points could be m ade about  the origin and nature of the source 

and applied when giving weight  to selected informat ion and inferences:  

 The author has no connect ions to the Soviet  governm ent  and can take a 

relat ively impart ial view of events 

 The art icle was published in an American newspaper that  is likely to 

support  the loosening of rest r ict ions  

  The art icle was published in 1989 which allowed the author to take a view 

on the impact  of the reduct ion of t radit ional cont rols over several years. 

2. The evidence could be assessed in term s of giving weight  to the following 

points of informat ion and inferences:  

 I t  provides evidence that  the reduct ion of press cont rols had been popular 

in the Soviet  Union ( ‘has made it  the count ry's best -selling newspaper, 

with a weekly circulat ion of 29 m illion.’)  

 I t  implies that  not  all Soviet  newspapers have embraced the new 

openness ( ‘sham ed such t radit ional state-cont rolled newspapers as 

Pravda’)  

 I t  suggests that  the Soviet  governm ent  opposes the direct ion in which 

greater openness has led the press ( ‘Starkov was crit icised by Gorbachev, 

for the tone of his newspaper’) . 

3. Knowledge of histor ical context  should be deployed to support  and develop 

inferences and to confirm  the accuracy/ usefulness of informat ion or to note 

lim itat ions or to challenge aspects of content .  Relevant  points may include:  

 

 Gorbachev was responsible for int roducing the policy of glasnost  in 1985-

86, which was intended to develop new ideas, revitalise the Com m unist  

Party and encourage support  from  the people 

 

 Gorbachev did not  support  whole-scale freedoms. Glasnost  was intended 

to promote mature discussion, but  instead it  led to fierce crit icisms 

 

 Aleksander Yakolev was given responsibilit y for the media. He gave it  

considerable freedom;  too much in Gorbachev’s opinion 

 

 The relaxat ion of censorship allowed previously forbidden works to be 

published as well as previously forbidden topics to be discussed. 

 

Other relevant  material m ust  be credited.



 

 

Sect ion  B:  I n d icat iv e con t en t  

Op t ion  1 C:  Ru ssia , 1 9 1 7 - 9 1 :   Fr om  Len in  t o  Yel t sin  

Quest ion I ndicat ive content  

2  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Answers will be credited according to their deployment  of material in relat ion to 

the qualit ies out lined in the generic mark scheme. The indicat ive content  below is 

not  prescript ive and candidates are not  required to include all the material which 

is indicated as relevant . 

 

Candidates are expected to reach a judgement  about  whether, in the years 1928-

53, the use of terror was the m ost  significant  factor in the cont rol of the 

populat ion of the Soviet  Union. 

 

The argum ents and evidence that , in the years 1928-53, the use of terror was 

the most  significant  factor in the cont rol of the populat ion of the Soviet  Union 

should be analysed and evaluated. Relevant  points may include:  

 

 The use of terror in the count ryside including the requisit ioning of grain 

and the liquidat ion of the ‘kulaks’ established cont rol over rural areas 

 

 The purges and the show t r ials of the 1930s enforced Stalin’s cont rol over 

the party. This was reinforced by the 1949 purge of the Leningrad Party 

 

 From  1937, the NKVD was set  targets for arrests, execut ions and exiles.  

I t  was vigorous in persecut ing those ident ified as enem ies. Fear of the 

NKVD encouraged denunciat ions from  the public, which enforced cont rol 

 

 A network of gulags was established where inmates were subject  to the 

harsh condit ions and forced labour. More than 2 m illion died in the cam ps 

 

 I n the 1940s, Beria’s m ass deportat ions of Kalmyks, Tartars and Chechens 

helped enforce cont rol over ethnic m inorit ies. 

 

 

The argum ents and evidence that , in the years 1928-53, there were other more 

significant  factors in the cont rol of the populat ion of the Soviet  Union should be 

analysed and evaluated. Relevant  points m ay include:  

 

 The cult  of Stalin created a figure that  the people could t rust , respect  and 

worship.  Cont rol was achieved by inspir ing loyalty to the leader. This was 

reinforced by Stalin’s successes in the Second World War 

 

 Censorship ensured that  unfavourable stories were not  pr inted or 

broadcast , and that  the achievements of the Soviet  system were 

promoted, which encouraged support  from  the populat ion 

 

 Government  cont rol of the educat ion system and the development  of the 

Komsomol ensured that  young Soviet  cit izens were thoroughly 

indoct r inated with, and supported, the ideals of the Soviet  system 

 

 Cont rol was achieved through the implementat ion of social benefits which 

won support  from  sect ions of the populat ion, e.g. social security payments 

for som e urban workers;  higher educat ion opportunit ies for wom en. 

 

  

Other relevant  m aterial m ust  be credited. 

 

 

 

Answers will be credited according to their deployment  of material in relat ion to 



 

3  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

the qualit ies out lined in the generic mark scheme. The indicat ive content  below is 

not  prescript ive and candidates are not  required to include all the material which 

is indicated as relevant . 

Candidates are expected to reach a judgem ent  about  the extent  to which 

Khrushchev’s econom ic policies succeeded in improving agriculture in the Soviet  

Union in the years 1953-64. 

The argum ents and evidence that  Khrushchev’s econom ic policies succeeded in 

improving agriculture in the Soviet  Union in the years 1953-64 should be 

analysed and evaluated. Relevant  points m ay include:  

 

 The Virgin Lands scheme was init ially successful. The opening up of new 

agricultural lands cont r ibuted to a 50 per cent  increase in the product ion 

of maize by 1958 

 

 State farms, created by the merger of collect ive farms, were given the 

freedom  to buy m achinery instead of hir ing from the MTS. Larger farms 

m ade greater investm ent  in agriculture possible 

 

 Greater product ivity was encouraged by the increase of pr ices for the 

state procurement  of agricultural produce and by perm it t ing the sale of 

produce from private plots. This led to more regular food supplies for the 

populat ion 

 

 The incom es of peasants working on the State farm s rose at  a faster rate 

than any other sector of the populat ion. They received a fixed wage and 

social benefits that  were not  available to peasants on collect ive farms. 

 

The argum ents and evidence that  Khrushchev’s econom ic policies did not  succeed 

in improving agriculture in the Soviet  Union in the years 1953-64 should be 

analysed and evaluated. Relevant  points m ay include:  

 

 After 1958, the Virgin lands scheme failed. The soils were unsuitable and 

insufficient  fert ilisers were provided to replenish the soil.  The lands 

suffered from wind and dust  erosion. Consequent ly, product ion declined 

 

 Private plots were the most  product ive part  of agriculture  but  Khrushchev 

refused to really boost  their role for fear of underm ining collect ive farm ing  

 

 Product ivity rem ained low. I n 1963, the Soviet  Union had to im port  grain 

from  the capitalist  West  to com pensate for shortages in its product ion 

 

 The shortages of crop harvests led to insufficient  supplies of animal 

fodder.  Millions of animals had to be slaughtered as a consequence. This 

led to a shortage of m eat  for the populat ion. 

  

 

Other relevant  m aterial m ust  be credited. 

 

 

 

 

 

 

 

 

 

 



 

 

4  

 

 

Answers will be credited according to their deployment  of material in relat ion to 

the qualit ies out lined in the generic mark scheme. The indicat ive content  below is 

not  prescript ive and candidates are not  required to include all the material which 

is indicated as relevant . 

Candidates are expected to reach a judgement  about  whether there were 

significant  changes to Soviet  higher educat ion in the years 1945-91. 

 

The arguments and evidence that  there were significant  changes to Soviet  higher 

educat ion in the years 1945-91 should be analysed and evaluated.  Relevant  

points may include:  

 

 There was a significant  expansion in the number of students part icipat ing 

in higher educat ion over the period, e.g. before 1945 there were fewer 

than 1 m illion students;  by 1980 this had grown to over 5 m illion 

 

 Khrushchev abolished fees for students at tending university in 1956. This 

encouraged a change in recruitm ent  with m ore poorer students applying 

to university 

 

 The curr iculum  was changed during the Khrushchev era. New higher 

educat ion inst itut ions specialised in technical subjects rather than on the 

academ ic subjects that  had previously dom inated Soviet  higher educat ion 

 

 Higher educat ion was now provided for the non-Russian m inorit ies. 

Khrushchev init iated a programme of building inst itut ions and this was 

cont inued by Brezhnev who founded 18 universit ies in non-Russian Soviet  

republics 

 

 I n 1988 Gorbachev int roduced reform s to higher educat ion that  

encouraged greater autonomy for universit ies and allowed for greater 

creat ivity and more flexibilit y in the curr iculum. 

 

  

The argum ents and evidence that  there were not  significant  changes to Soviet  

higher educat ion in the years 1945-91 should be analysed and evaluated. 

Relevant  points may include:  

 

 The rate of increase in part icipat ion from  1945 was not  m aintained 

throughout  the period. By 1980 the percentage of secondary-school 

graduates adm it ted to universit ies had dropped to only two- thirds of the 

1960 figure 

  

 Grants were too low to cover liv ing costs which m eant  that  the system 

cont inued, as before, to favour students from  wealthier backgrounds 

 

 The status of the new technical higher educat ion inst itut ions set  up under 

Khrushchev remained lower than those that  cont inued to specialise in 

t radit ional academ ic subjects 

 

 Under Brezhnev, the number of students from poorer backgrounds 

declined.  University again became the preserve of professional fam ilies 

rather than those from  worker or peasant  backgrounds  

 

 The study of Marxist -Leninist  theory cont inued to dom inate the curr iculum  

e.g. all postgraduate hum anit ies students had to include a chapter on the 

t ruths of Marxism -Leninism  in their  thesis. 

 

Other relevant  m aterial m ust  be credited. 

 


